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PREFACE.

In 1892 I was asked by the Harvard Corporation
to give a few public lectures on psychology to the
Cambridge teachers. The talks now printed form the
substance of that course, which has since then been
delivered at various places to various teacher-audi-
ences. I have found by experience that what my
hearers seem least to relish is analytical technicality,
and what they most care for is concrete practical
application. So I have gradually weeded out the
former, and left the latter unreduced; and now, that
I have at last written out the lectures, they contain
a minimum of what is deemed ¢scientific’ in psy-
chology, and are practical and popular in the ex-
treme.

Some of my colleagues may possibly shake their
heads at this; but in taking my cue from what has
seemed to me to be the feeling of the audiences I be-
lieve that I am shaping my book so as to satisfy the
more genuine public need.

Teachers, of course, will miss the minute divisions,
subdivisions, and definitions, the lettered and num-
bered headings, the variations of type, and all the
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easily acquire again if the pretension of our nation to
inflict its own inner ideals and institutions vi et
armis upon Orientals should meet with a resistance
as obdurate as so far it has been gallant and spirited.
Religiously and philosophically, our ancient national
doctrine of live and let live may prove to have
a far deeper meaning than our people now seem to
imagine it to possess.

CAMBRIDGE, Mass., March, 1899.
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PSYCHOLOGY AND THE TEACHING ART

Ix the general activity and uprising of ideal in-
terests which every one with an eye for fact can
discern all about us in American life, there is per
haps no more promising feature than the fermen-
tation which for a dozen years or more has been
going on among the teachers. In whatever sphere
of education their functions may lie, there is to
be seen among them a really inspiring amount of
searching of the heart about the highest concerns
of their profession. The renovation of nations
begins always at the top, among the reflective
members of the State, and spreads slowly outward
and downward. The teachers of this country,
one may say, have its future in their hands. The
earnestness which they at present show in striving
to enlighten and strengthen themselves is an index
of the nation’s probabilities of advance in all ideal
directions. The outward organization of educa-
tion which we have in our United States is per-



























































































































44 TALKS TO TEACHERS

stinct is only disguised in him, not lost; and
when the higher brain-functions are in abeyance,
as happens in imbecility or dementia, his instincts
sometimes show their presence in truly brutish
ways. ‘

I will therefore say a few words about those
instinctive tendencies which are the most impor-
tant from the teacher’s point of view.

























































BAD AND GOOD BEHAVIOR 63

plant them with others that you wish to make the
rule. Bad behavior, from the point of view of
the teacher’s art, is as good a starting-point as
good behavior. In fact, paradoxical as it may
sound to say so, it is often a better starting-point
than good behavior would be.

The acquired reactions must be made habitual
whenever they are appropriate. Therefore Habit
is the next subject to which your attention is
invited.

















































































90 TALKS TO TEACHERS

little systems of associating machinery, you will
be astonished at the intimacy of insight into their
operations and at the practicality of the results
which you will gain. We think of our acquain-
tances, for example, as characterized by certain
‘tendencies.” These tendencies will in almost
every instance prove to be tendencies to associa-
tion. Certain ideas in them are always followed
by certain other ideas, these by certain feelings
and impulses to approve or disapprove, assent
or decline. If the topic arouse one of those first
ideas, the practical outcome can be pretty well
foreseen. ¢ Types of character’ in short are
largely types of association.











































































ATTESNTION, CONCLUDED 115

but I seriously think that no one of us need be too
much distressed at his own shortcomings in this
regard. Our mind may enjoy but little comfort,
may be restless and feel confused; but it may be
extremely efficient all the same.





















































































































154 TALKS TO TEACHERS

The only safeguard against this sort of miscon-
ceiving is to insist on varied statement, and to
bring the child’s conceptions, wherever it be pos-
sible, to some sort of practical test.

Let us next pass to the subject of Appercep-
tion.
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refer. But it verily means nhing ncen Gen e
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ideas; and peychology itself can e’y Capsnms
with the word, useful as it may ks X Jofagiges

The gist of the matter is thie: Evey ugpeancn
that comes in from without, b = 3 sasmes v
we hear, an object of visiom, o a1 «®rrirn wusi
assails our nose, no smer smurs M Ve
ness than it is drafted off in vaw dessruciars Sive
tion or other, making oxawstin w=a %hs Vasr
materials already there, asd £raly Jrosusay wise
we call our reaction. Tle partiestar vaim e
it strikes into are determdned Ly oms [ cxpmr.
ences and the ‘associativns’ A the prowns wm
of impression with them If, fir atacscs, y'my
hear me call out A, B, C, it is tom U s %% yimy
will react on the impression by iuwsedly o ns
wardly articulating D, E, F. The iwpronois,
arouses its old associates; they go vut t mwst js;
it is received by them, recognized by the sind
‘the beginning of the alphabet’ It is the fate .f
every impression thus to fall into s mind bre
























THE APPERCEIVING IDEA 165

on, our vocabulary becomes thus ever more and
more voluminous, having to keep up with the
evergrowing multitude of our stock of apperceiv-
ing ideas.

In this gradual process of interaction between
the new and the old, not only is the new modified
and determined by the particular sort of old
which apperceives it, but the apperceiving mass,
the old itself, is modified by the particular kind
of new which it assimilates. Thus, to take the
stock German example of the child brought up in
a house where there are no tables but square ones,
‘table’ means for him a thing in which square
corners are essential. But, if he goes to a house
where there are round tables and still calls them
tables, his apperceiving notion ¢table’ acquires
immediately a wider inward content. In this
way, our conceptions are constantly dropping
characters once supposed essential, and including
others once supposed inadmissible. The exten-
sion of the notion ¢beast’ to porpoises and whales,
of the notion ‘organism’ to society, are familiar
examples of what I mean.

But be our conceptions adequate or inadequate,
and be our stock of them large or small, they are
all we have to work with., If an educated man is,









168 TALKS TO TEACHERS

ried out. The conceptions acquired before thirty
remain usually the only ones we ever gain. Such
exceptional cases of perpetually self-renovating
youth as Mr. Gladstone’s only prove, by the
admiration they awaken, the universality of the
rule. And it may well solemnize a teacher, and
confirm in him a healthy sense of the importance
of his mission, to feel how exclusively dependent
upon his present ministrations in the way of im-
parting conceptions the pupil’s future life is prob-
ably bound to be.
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228 TALKS TO STUDENTS

to do it. The way to do it, paradoxical as it may
seem, is genuinely not to care whether you are
doing it or not. Then, possibly, by the grace of
God, you may all at once find that you are doing
it, and, having learned what the trick feels like,
you may (again by the grace of God) be enabled
to goon. -

And that something like this may be the happy
experience of all my hearers is, in closing, my
most earnest wish.




























































248 TALKS TO STUDENTS

Walt Whitman, for instance, is accounted by
many of us a contemporary prophet. He abolishes
the usual human distinctions, brings all con-
ventionalisms into solution, and loves and cele-
brates hardly any human attributes save those
elementary ones common to all members of the
race. For this he becomes a sort of ideal tramp,
a rider on omnibus-tops and ferry-boats, and,
considered either practically or academically, a
worthless, unproductive being. His verses are
but ejaculations — things mostly without subject
or verb, a succession of interjections on an im-
mense scale. He felt the human crowd as raptur-
ously as Wordsworth felt the mountains, felt it as
an overpoweringly significant presence, simply to
absorb -one’s mind in which should be business
sufficient and worthy to fill the days of a serious
man. As he crosses Brooklyn ferry, this is what
he feels: —

Flood-tide below me! I watch you, face to face;

Clouds of the west! sun there half an hour high! I see
you also face to face.

Crowds of men and women attired in the usual costumes!
how curious you are to me!

On the ferry-boats, the hundreds and hundreds that cross,
returning home, are more curious to me than you sup-

pose;
















































264 TALKS TO STUDENTS

meaninglessness of forms of existence other than
our own; and it commands us to tolerate, respect,
and indulge those whom we see harmlessly inter-
ested and happy in their own ways, however unin-
telligible these may be to us. Hands off: neither
the whole of truth nor the whole of good is re-
vealed to any single observer, although each ob-
server gains a partial superiority of insight from
the peculiar position in which he stands. Even
prisons and sick-rooms have their special revela-
tions. It is enough to ask of each of us that he
should be faithful to his own opportunities and
make the most of his own blessings, without pre-
suming to regulate the rest of the vast field.
































































































296 TALKS TO STUDENTS

a life objectively and thoroughly significant to
result.

Of course, this is a somewhat vague conclu-
sion. But in a question of significance, of worth,
like this, conclusions can never be precise. The
answer of appreciation, of sentiment, is always
a more or a less, a balance struck by sympathy,
insight, and good will. But it is an answer, all
the same, a real conclusion. And, in the course
of getting it, it seems to me that our eyes have
been opened to many important things. Some of
you are, perhaps, more livingly aware than you
were an hour ago of the depths of worth that lie
around you, hid in alien lives. And, when you
ask how much sympathy you ought to bestow,
although the amount is, truly enough, a matter
of ideal on your own part, yet in this notion of
the combination of ideals with active virtues you
have a rough standard for shaping your decision.
In any case, your imagination is extended. You
divine in the world about you matter for a little
more humility on your own part, and tolerance,
reverence, and love for others; and you gain
a certain inner joyfulness at the increased impor-
tance of our common life. Such joyfulness is a
religious inspiration and an element of spiritual
















CONCLUSION 301

consider certain qualifications in which I myself
believe. But one can only make one point in one
lecture, and I shall be well content if T have
brought my point home to you this evening in
even a slight degree. There are compensations :
and no outward changes of condition in life can
keep the nightingale of its eternal meaning from
singing in all sorts of different men’s hearts.
That is the main fact to remember. If we could
not only admit it with our lips, but really and
truly believe it, how our convulsive insistencies,
how our antipathies and dreads of each other,
would soften down! If the poor and the rich
could look at each other in this way, subd specie
eternatis, how gentle would grow their disputes!
what tolerance and good humor, what willingness
to live and let live, would come into the world!

THE END.
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